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Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning plans. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning plans.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.


	Achievement standard (AS), with numbered sentences
	Y/N

	1. By the end of Level 10, students analyse distinctions, connections and tensions between ethical concepts in different situations or contexts.
	ü

	2. They analyse how ethical perspectives develop and can be challenged and change, and how an ethical perspective can be negotiated.
	ü

	3. Students identify and analyse an ethical issue, comparing ethical perspectives involved.
	ü

	4. They identify and analyse a range of actions and their consequences in response to an ethical issue, with reference to ethical concepts.
	ü

	5. Students explain and reflect on decision-making between competing actions, with reference to a range of ethical frameworks and ethical concepts, and they analyse and compare ethical perspectives on decisions made.
	ü
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	Strand
	Understanding Ethical Concepts and Perspectives
	Decision-making and Actions

	
	Content description (CD)
	the distinction between ethical and legal, and the distinction, connection and/or tension between ethical concepts such as trust and integrity, or individual happiness and the common good, in different contexts
VC2CE10U01
	how and why ethical perspectives can be challenged and changed, such as increasing cultural diversity challenging a conception of shared expectations, and factors that support negotiating a shared ethical perspective such as respect for human rights
VC2CE10U02
	interconnections between dispositions, experiences, emotions and/or context and how these influence and can challenge and change ethical perspectives
VC2CE10U03
	how connections, distinctions and tensions between ethical concepts and between ethical perspectives are used to identify and analyse ethical issues, including their ethical significance, and how they are used to analyse responses to ethical issues, including their ethical significance
VC2CE10D01
	how more than one of the consequences framework, duties framework or virtues framework can be used to guide decision-making in response to an ethical issue, and similarities and differences between these and alternative ethical frameworks
VC2CE10D02

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	Science: Renewable and non-renewable energy
	Sem 1
Year 9
	ü
	1, 3
	☐
	
	☐
	
	ü
	3, 4
	☐
	

	History: The Frontier Wars in Australia
	Sem 1
Year 9
	ü
	1
	ü
	2
	ü
	1, 2
	ü
	3, 4
	ü
	5

	Geography: Biomes and food security – sustainability in farming
	Sem 2
Year 9
	ü
	1, 3
	☐
	
	☐
	
	ü
	3
	☐
	

	Science: Ecosystems
	Sem 2
Year 9
	☐
	
	☐
	
	☐
	
	ü
	3, 5
	ü
	4, 5

	Visual Arts: Art and politics
	Sem 1
Year 10
	☐
	
	ü
	2
	ü
	2
	☐
	
	☐
	

	History: Australians at war – The Holocaust
	Sem 1
Year 10
	ü
	1,3
	ü
	2
	ü
	2, 3
	☐
	
	☐
	

	Health and Physical Education: Global health challenges
	Sem 1
Year 10
	ü
	1, 3
	ü
	2
	☐
	
	☐
	
	ü
	5

	Science: Genetics
	Sem 2
Year 10
	ü
	1, 3
	☐
	
	☐
	
	ü
	4, 5
	ü
	4, 5

	Digital Technologies: Citizenship and AI
	Sem 2
Year 10
	ü
	1
	ü
	2
	☐
	
	ü

	3
	ü
	 5

	Comments, notes, actions
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Assessment 
Design and implementation of assessment task types are open to teacher judgement. Teachers may use them formatively or summatively. Some tasks describe products, others a process; however, these are models for teachers to modify to suit their own contexts.
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	Science: Renewable and non-renewable energy
	Energy choices report: Students identify and analyse an ethical issue related to the use of renewable versus non-renewable energy sources. They compare ethical perspectives on the issue and analyse actions and consequences, referencing ethical concepts such as sustainability and fairness.
	1, 3, 4

	History: The Frontier Wars in Australia
	Ethical historical perspective analysis: Students analyse the ethical justifications used for the dispossession of Aboriginal and Torres Strait Islander Peoples during the Frontier Wars. They examine sources from the time period that outline ethical issues and debates surrounding colonisation. Students reflect on how ethical concepts like justice, fairness and equality were understood, and applied or ignored in this historical context.
	1, 2, 3, 4, 5

	Geography: Biomes and food security – sustainability in farming
	Farming sustainability scorecard: Students research a farming practice or system (e.g. monoculture, genetically modified [GM] crops, pesticide use, organic farming, aquaponics) and develop a sustainability scorecard to evaluate its impact. The scorecard should assess impact using criteria such as environmental impact, social equity, economic viability and food security. They analyse competing claims and perspectives on the ethical significance of these impacts. 
	1, 3

	Science: Ecosystems
	The ethics of culling invasive species: Students research the effects of invasive species on native ecosystems and analyse the ethical debate on culling as a solution. They compare perspectives (e.g. conservationists, animal welfare groups) and evaluate different control methods and their consequences.
	3, 4, 5

	Visual Arts: Art and politics
	Protest art project: Students select a politically focused artwork and analyse the ethical perspectives associated with it. They research how the artist’s ethical perspective developed, analyse its intended effects and reflect on the artwork’s effect on the audience’s ethical perspectives.
	2

	History: Australians at war – The Holocaust
	Ethical reflection on historical events: Students research the ethical lessons from the Holocaust by examining survivor testimonies, primary sources and ethical debates surrounding culpability. They reflect on how ethical concepts like justice, equality and responsibility apply to understanding the events and their modern implications.
	1, 2, 3

	Health and Physical Education: Global health challenges
	Global health research project: Students research a global health issue (e.g. vaccine distribution, access to clean water or combating malnutrition) and analyse the ethical considerations in existing policies. They analyse how ethical frameworks like utilitarianism and charters of human rights influence global health decisions.
	1, 2, 3, 5

	Science: Genetics
	Genetic modification – ethical implications: Students investigate an ethical issue related to genetic modification (e.g. designer babies, gene therapy, GM organisms [GMOs]). They analyse and evaluate competing actions and the ethical perspectives involved, considering concepts like autonomy, fairness and the risk of negative consequences. 
	1, 3, 4, 5

	Digital Technologies: Citizenship and AI
	Exploring the ethics of AI: Students investigate a specific application of artificial intelligence (AI) (e.g. facial recognition, automated hiring systems or generative AI tools). Students evaluate the ethical consequences of AI implementation and propose guidelines for ensuring ethical AI use in society. They consider the changing attitudes to AI over time and how AI might change in the future. 
	1, 2, 3, 5



Analysis of curriculum coverage
Analysis of coverage and engagement of the capabilities in and through listed learning areas allows meaningful identification of where gaps in skill development are that may affect transfer of learning of capabilities skills and enables identification of how much scaffolding is required to support students to transfer their learning skills from the capabilities. 
	· Most achievement standard sentences are addressed effectively, particularly those related to Understanding Ethical Concepts and Perspectives (AS 1, 2) and Decision-making and Actions (AS 4, 5).
· Tasks addressing AS 4 (analysing actions and their consequences using ethical concepts) are less frequent.
· Reflection and analysis tasks are more prevalent, limiting the emphasis on applied decision-making.
· Students have diverse opportunities to demonstrate progress through tasks like the ‘Global health research project’ and ‘Energy choices report’, which focus on ethical comparisons and evaluations.
· Ethical analysis could be more effectively integrated into creative and collaborative contexts to encourage deeper ethical reasoning.


Next steps
	· Ensure consistent coverage through greater focus in tasks on addressing AS 4 (analysing actions and their consequences using ethical concepts).
· Increase tasks that explicitly require students to evaluate (challenge and change) actions (AS 4) and their consequences using ethical frameworks (AS 5), such as decision-making simulations or ethical debates in Science, Geography, and Health and Physical Education, and under-represented learning areas (English, Civics and Citizenship, Economics and Business, Languages and Mathematics).
· Design activities where students actively apply ethical frameworks to propose solutions, such as creating action plans or participating in role-playing exercises tied to real-world ethical dilemmas to develop ethical decision-making (AS 5). Perhaps explicit teaching of ethical frameworks will allow the use of ethical frameworks across learning areas. 
· Embed ethical considerations into creative projects (e.g. art, drama or design tasks) and collaborative settings, fostering engagement with ethical reasoning through teamwork and diverse perspectives.
· Diversify task types to include more hands-on or guided structured inquiry tasks, complementing the current prevalence of reflective and analytical tasks, ensuring a well-rounded approach to ethical capability, and providing more dialogical opportunities for students to explore their ethical perspectives together, such as communities of inquiry or Socratic circles.
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